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CHAPTER 1

INTRODUCTION

How can a child learn and not leam at the same
time? Why do some students apply little or no
effort to school tasks while they commit time and
considerable effort to demanding, creative activities
outside of school? These behaviors describe
GIFTED, LEARNING-DISABLED (GLD) stu-
dents. Indeed, discovering answers to these ques-
tions will unlock the unique mysteries of students
who are bright but leaming-disabled. The answers
will also clarify the dilemma these students face
daily in coping with the paradox of school failure
and creative achievement.

We’d like to introduce you to three young
people who have suffered the consequences of
being bright and creative, yet unsuccessful in school.
The stories of these students vividly depict the
striking inconsistencies in the behavior of GLD
students. By examining the commonalities shared
by the three, we can begin to understand the frus-
tration and confusion experienced not only by the
students themselves, but by all who interact with
them. We can begin to appreciate the need for more
information about their characteristics and how we
might help these special students to succeed.

“School is like a basketball game, totally irrel-
evant to life,” spouted a high school student who
was daily experiencing failure in school. This anal-
ogy unfortunately was true for Neil. School, like
basketball, became irrelevant to him when it failed
to address or to satisfy any of his needs.

His teachers described Neil as lazy, claiming

that he could do much better if he applied himself:
“When I talk to Neil, he has so much to offer. But
he just doesn’t produce.” His fellow classmates,
applauding his cleverness, viewed Neil as the class
clown. Neil saw himself as a misfit. The inconsis-
tencies of his own abilities, his interpretation of
people’s perceptions of him, and his own feeling of
inadequacy totally frustrated Neil.

Neil began to experience difficulty in school in
the fourth grade. As he proceeded through the
grades, he accomplished less and less. By the time
he reached high school, he was in such a depressed
emotional state that weekly psychological counsel-
ing became necessary. The psychologist suggested
an educational evaluation. The results of the evalu-
ation concluded that Neil had leamning disabilities
that were manifested in difficulty in written organi-
zation and sequential tasks for math and algebra.

Accordingly, Neil’s curriculum was adjusted.
He received supplemental instruction. Special pro-
visions were made in testing and assignments. These
are procedures usually recommended for leaming-
disabled students. However, unlike most learning-
disabled students who begin to experience success
and start to feel better about themselves, Neil be-
came depressed. He felt that his better grades de-
pended on the school’s making concessions for
him in light of his specific leaming disabilities,
even though his school successes were merely wa-
tered-down versions of what other bright students
could accomplish. In fact, he did not view his
achievements as successes at all.

To understand why Neil felt frustrated and
unfulfilled even though his grades improved, it is
necessary to leam more about him. He is a very .



